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The Disability Discrimination Act (2005) and the DRC Disability 
Equality Duty (DED) 

 
 
 
SECTION A 
 
 
INTRODUCTION 
 
The Disability Discrimination Act gives people with disabilities statutory rights 
not to be discriminated against on grounds of their disability.  
 
The new DDA (2005) and the DRC Disability Equality Duty (DED) Code of 
Practice requires public authorities, including most education providers, to 
adhere to anti-discriminatory duties and to prepare a Disability Equality 
Scheme. 
 
 
The Disability Equality Duty 
 
This new duty comes into force in December 2006. In brief organisations must 
become proactive agents of change. 
 
Duties: 
 

• Eliminate unlawful discrimination and related harassment 
• Promote equality of opportunity 
• Take account of people’s disabilities, even when it involves treating 

disabled people more favourably than others 
• Promote positive attitudes towards disabled people in public life 
• Publish a Disability Equality Scheme by December 2006 
• Prepare and regularly review an Action Plan detailing the steps 

planned to meet the new duties 
• Review, revise and publish the Scheme every three years 

 
 
Definition of Disability 
 
Disability, in this context, embraces a wide range of difficulties including 
visual, hearing and physical impairments, dyslexia, mental health difficulties 
and medical conditions such as diabetes, epilepsy and ME. Temporary 
difficulties, back problems, broken legs etc. are also included in this definition 
of disability. 
 
The College is committed to person-centred planning. This means that 
support planning begins with the individual and his/her particular needs and is 
not determined by type of disability. 
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INVOLVING PEOPLE WITH DISABILITIES 
 
It is a cornerstone of the Disability Equality Duty that people with disabilities 
should be actively involved in the construction of the provider’s Disability 
Equality Scheme. 
 
The Disability Rights Commission states: 
 
‘The new DED Code of Practice makes it clear that not only is it expected that 
disabled people are involved in developing the providers’ DES, but that this 
involvement be meaningful, relevant and not tokenistic.’ 
 
One of the guiding principles underpinning this approach is that those with 
difficulties and disabilities are often experts in their own support needs. They 
are therefore very well placed to offer advice and guidance to providers 
regarding adjustments required to ensure equality. 
 
 
DES- KEY DOCUMENTS 
 
The College DES is underpinned by a number of key government documents, 
including ‘Every Child Matters’ (2003) and ‘Through Inclusion to Excellence’ 
(2005). Key recommendations: 
 

• Parity of experience 
• Equitable access 
• High quality provision for all 
• Progression to the maximum possible level of independence and 

activity 
• Person-centred planning 

 
 
COLLEGE POLICY 
 
Students 
 
The Sixth Form College is a diverse, international and multicultural community 
which is committed to providing equality of opportunity for all our students. 
 
The College welcomes students with difficulties and disabilities and seeks to 
provide students with appropriate, individually tailored support. (see 
Appendix) 
 
Learners with strong support needs will develop person-centred support plans 
in conjunction with members of the Learning Support team. 
 
 
 
 
 



 3

Staff   
 
It is the College’s policy to recruit the best person for each vacancy, 
regardless of gender, race, ethnicity, disability or any other irrelevant 
distinction and wherever possible existing employees will be invited to apply 
for promotion opportunities. 
 
When engaged in the appointment of new staff, the College upholds these 
principles and standards and recruitment processes reflect such standards 
and aim to avoid potential pitfalls that may be encountered. 
 
Recruitment processes are carefully structured and follow good employment 
practices ensuring that Equal Opportunity of employment is offered to all 
applicants and potential applicants.  Disclosure of disability is at the discretion 
of individual candidates.  The College abides by the provisions of the DDA 
and DDA Amendment Act. 
 
 
The Social Model of Disability        
 
‘Inclusive Learning’ 1996  John Tomlinson 
 
‘Put simply, we want to avoid a viewpoint which locates the difficulty or deficit 
with the student and focus instead on the capacity of the educational 
institution to understand and respond to the individual learner’s requirements. 
 
‘This means we must move away from labelling the student towards creating 
an appropriate educational environment; concentrate on understanding better 
how people learn so that they can be better helped to learn; and see people 
with disabilities and /or learning difficulties first and foremost as learners.’ 
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SECTION B 
 
 
The current position 
 
Since the introduction of the DDA Part 4 in 2001 the College has experienced 
a considerable growth in provision for students with difficulties and disabilities.  
 
Key measurements include: 
 

• Learning Support staffing: 9 in September 2002 and 19 in November 
2006 

• Study Plus lessons (1:1 support classes): 121 in September 2002 and 
142 in September 2006 

 
 
SCHOOL LIAISON 
 
Forward planning has been identified as a crucial factor in ensuring that 
students with difficulties and disabilities adapt quickly and successfully to 
College life. Links with feeder schools have been reinforced through visits, 
meetings with SENCOs, observing learning support units and meeting and 
interviewing applicants. (see Appendix) 
 
Students with strong support needs, ‘high level needs’, work with the Head of 
Learning Support and our Specialist Teacher to develop a person-centred 
support plan. It is recognised that the student is the expert in understanding 
and managing their difficulty or disability.  
 
Information is gathered from other sources as appropriate, and with the 
student’s permission eg family, other agencies, Educational Psychologist’s 
Reports. The student signs the support plan giving consent to the distribution 
of this information to his/her tutors. (see Appendix) 
 
 
STUDY PLUS 
 
There has been an increasing demand for these classes. Reasons for this 
may include: 
 

• Changing profile of student cohort 
• Classes re-named, from Learning Support to Study Plus 
• Study Plus profile raised 

 
Exit questionnaires   student comments  
 

• My 1:1 class has helped a lot. I’ve learnt how to improve my grades 
and we have been practising essay questions. My main class note-
taker has been very helpful and the laptop and voice activated software 



 5

has made all the difference for me, allowing me to get some really 
good grades and go to university. 

• I’ve had a lot of support and advice about how to revise and how to 
organise myself properly for revision. 

 
 
Study Plus tutors 
 
The tutors form a highly experienced and dedicated team. Lesson 
observations give support to the value and learning and teaching taking place 
eg 
 

• The student gained useful skills and knowledge from this lesson 
• The tutor showed a considerable depth of knowledge and breadth of 

expertise, much appreciated by the student 
 
 
Resources 
 
Resources are allocated to students according to their needs, which are 
discussed with them prior to entry and at enrolment interviews.  
 
Resources currently available are: 

• A Specialist Teacher 
• In-class note-takers 
• Services of a Teacher of the Deaf bought in as needed 
• Study Plus classes 
• ESOL classes: 1:1, Additional Studies and Skills for Life 
• A Learning Support Assistant with responsibility for learners with ASD 

and visual impairments 
• Laptops 
• Specialist software eg ‘Dragon Speaking Naturally’, ‘Zoomtext.’ ‘Mind 

Genius’ has been networked throughout the College 
• Dictaphones 
• Large print texts, CDs, texts scanned to disk 

 
 
INTERNATIONAL STUDENTS 
 
Over the past two years the College has received an increasing number of 
applications from international students with weaker language skills. 
 
This has meant that we have had to re-think our pre-entry process, and in 
particular our assessment criteria. It is essential that students begin College 
life confident that the right support programme is in place for them. 
 
For 2006/07 two new ESOL tutors have been employed to supplement our 
current arrangements. Students with weaker language skills attend a weekly 
1:1 class, Additional Studies and Skills for Life classes. 
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The pre-entry process for 2007/08 is as follows: 
 

• Applicants to be assessed in June 07 
• Assessments to be compiled in a collaborative effort by the principal 

ESOL tutor and the English and Maths departments 
• The assessment results will determine offers and course placements 
• Learning Support will devise person-centred plans for students where 

appropriate. These will be under regular review. 
 
 
International Students’ Group 
 
The Ethnic Minority Student Achievement Grant (EMSAG) enabled the 
college to create the new post of Ethnic Minority Student Network Co-
ordinator in 2004 with the aim of increasing the achievement of Ethnic 
Minority students.  The existing mentoring scheme was extended to a wider 
network, supporting Ethnic Minority students, many of whom speak English as 
a second language.  
 
In April 2004 a questionnaire was distributed, and feedback from the 
respondents highlighted the need for opportunities for students to meet up on 
a regular basis and make friends (notably not just with other Ethnic Minority or 
overseas students but with British students too). The International Students’ 
Group grew out of this. Over the past two years, activities have included 
language workshops, film, debates and music events and in 2005 the first 
International Week was held. International Students’ Group activities continue 
to foster appreciation of the College’s multicultural, international character.  
 
A link was established with Luton Sixth Form College in early 2006 with a visit 
for an Equality and Diversity workshop, and a second visit is planned for 
January 2007.        
 
 
MENTAL HEALTH DIFFICULTIES 
 
The College has very well developed procedures for supporting and guiding 
all students. The foundation stone for this is the pastoral system which aims to 
ensure that Personal Tutors and Senior Tutors provide the level of support 
and guidance necessary to ensure continued high levels of retention and 
achievement.  
 
Students with mental health difficulties benefit from this system. Personal 
Tutor responsibilities include developing close individual relationships with 
students through daily monitoring of attendance, regular one-to-one meetings 
and contact with parents/ guardians. Where appropriate, and with the 
student’s consent, Personal Tutors will liaise with outside agencies.  
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In-College support: 
 

• Personal Tutors 
• Heads of Division 
• Subject Tutors 
• Head of Student Support 
• Head of Learning support 
• Study Plus Tutors 
• The College Counsellor 
• The College Nurse 
• The Tutorial programme - eg bullying and harassment 
• Peer Mentors 

 
 
Peer Mentors 
 
The Peer Mentoring scheme has been running since 2005. To date 26 
students have been trained and have mentored a number of other pupils from 
local schools as well as the Sixth Form College. 
 
Feedback from mentees has been very positive and 3 mentors have been 
nominated for College awards. 
 
 
STUDENTS WITH AUTISTIC SPECTRUM DISORDERS (ASD) 
 
Students with ASD are individuals who may have a number of characteristics 
in common. For example, varying degrees of inflexibility, behaviour patterns 
and rituals which, if disrupted, can cause distress. 
 
In September 06 a Learning Support Assistant was employed to work with 
students with ASD. She acts as a mentor to these learners, liaises with their 
tutors and has regular meetings with them.  
 
The students’ Initial Feedback forms indicate that this new system is 
developing along positive and productive lines, and that the students feel well 
supported. Tutor feedback and meetings with the Head of Learning Support 
reinforce this perspective. 
 
Student comments include: 
 

• The sessions always make me feel more positive 
• The most useful aspect has been help with organisation and planning 
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STAFF INSET 
 
Staff training forms an important part of the College year. There is a strong 
focus on issues relating to disability and difficulties. In 2005/06 the inset 
program included: 
 

• Pastoral sessions on anxiety, depression and self-harm 
• Bereavement counselling 
• Homophobia in the workplace 
• Stress management 
• Time management 
• Front line services 
• Working with difficult people 
• Equality and Diversity 
• Learning Support 
• Mentoring 
• Coaching 
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SECTION C 
 
 
PREPARING THE DISABILITY EQUALITY SCHEME 
 
 
Involving staff and students 
 
Contributions from staff and students were sought in a number of ways: 
 

• Notices were placed in the staff bulletin. (see Appendix) 
• A student focus group was convened in partnership with the University 

of Essex 
• Questionnaires were sent out to students 
• Confidential one-to-one meetings were arranged with staff and 

students 
 
 
Staff 
 
All staff, with or without disabilities, were invited to contribute to the College 
DES. Staff were offered the choice of a confidential meeting or responding to 
the questionnaire by email. The majority chose the former. 
 
Comments included: 
 

• The main barrier as I see it is the difficult link between different parts of 
the site. I am also aware of the difficulties this can cause students. I’m 
not aware of how the new building will affect things if at all. 

• Individuals have been very supportive, but I’ve sometimes felt that the 
system as a whole isn’t as well co-ordinated as it could be. 

• It’s important to see the person first and the disability second. 
• I’d like to see all staff made more aware of the different kinds of 

disabilities people can have. Then they could keep in mind the general 
principles, because I don’t really feel like telling people about my own 
disability. 

 
Key Issues 
 

1. There was some evidence of confusion regarding the person 
responsible for staff with disabilities, although the College does have a 
named person. 

2. Staff training in disability issues was mentioned a number of times 
 
See Action Plan 
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Students 
 
Focus group-students with difficulties and disabilities 
 
A group was convened with the University of Essex. The aims were as 
follows: 
 

• To canvas students’ views on support currently received 
• To discuss ideas and priorities for students who were applying to 

university  
• To use information gathered to inform both the University and College 

DES documents 
 
Overview 
 
Students felt well supported at College. There was a general consensus that 
there was a ‘nice balance between help and independence.’ Learners also 
noted that whereas they had sometimes felt stigmatised by their disability at 
school, this was not the case at College. One commented that he felt ‘very 
positive about having my difficulty out in the open.’ 
 
Some learners said that they had not been aware of the full range of possible 
support services provided by the Learning Support team eg Study Plus 
classes, AlphaSmarts etc. 
 
Meetings, questionnaires/surveys 
 
Overall students said that the support received at College matched their 
needs. Students with strong support needs reported high levels of satisfaction 
and learners attending Study Plus classes often commented on the excellent 
quality of advice, guidance and academic support provided. 
 
A small number of students would prefer Study Plus classes to be more 
flexible. This appears to reflect their fluctuating support needs. The current 
arrangements require students to attend regularly, and it is difficult to see how 
this could be amended. The team has piloted drop in sessions in the past, 
with no success.  
 
see Action Plan 
 
 
Students with difficulties and disabilities: recording information  
 
The college is aware that there is a mismatch between details held on the 
Learning Support database and the ILR.  
 
The Learning Support database covers all students who disclose a difficulty or 
disability, self-refer or who are referred to College by partner schools and 
College staff.  
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The ILR only records those students for whom we can make funding claims. 
The Learning Support database may also miss students who have mental 
health difficulties but do not need support or intervention. 
 
See Action Plan 
 
 
Measuring the Impact of Additional Learning Support 
 
It has always been difficult to measure the impact of support provided to 
students.  For example it is difficult to establish the role of a subject tutor as 
opposed to that of the study plus tutor in the progress and achievements of an 
individual student.  However, some measure of success can be established 
by assessing the following: 
 
• Retention in study plus classes: as attendance is voluntary, students will 

not remain in classes where they feel that they are not being given the 
support and help that they need.  The retention figures need to be viewed 
in light of students who complete their programme as well as those who 
continue for a long period of time.  “Drop outs” without good reason entire 
year, a year in which 194 students attended successfully.  This represents 
a “drop out” figure of just under 12% which for a voluntary programme is 
excellent. 

 
• Retention in College can also be monitored for SLDD students and here 

the data is once again very pleasing.  The national rate for sldd retention is 
88%, whilst the College retention rate for students receiving support from 
the Learning Support Department is 98.9% which compares very 
favourably with the average retention rate for the College of 94.3%. 

 
• Student feedback – also provides an excellent qualitative measure.  

Feedback is obtained from student exit questionnaires, end of year 
questionnaires and in one to one interviews.  Examples of such feedback 
include:   

 
o I have found my classes useful in lots of different ways. Every 

week we plan a timetable which helps me to organise and 
prioritise my work. I have also found out what my learning style 
is, so now I know which revision techniques work best for me. It 
also helps to have someone I can see regularly and can talk 
through my week at College. 

 
o My 1:1 class has helped a lot. I’ve learnt how to improve my 

grades and we have been practising essay questions.  My main 
class note taker has been very helpful and the laptop with voice 
activated software has meant all the difference for me, allowing 
me to get some really good grades and to go to University. 
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o I’ve had a lot of support and advice about how to revise and how 
to organise myself properly for revision. 

 
• Variety of teaching styles designed to ‘fit’ student learning styles – 

feedback from individual subject areas is very positive about the 
information provided by learning support which allows teaching to be 
tailored to individual student need.  Sometimes this can be as simple as 
colour of paper for handouts, in other circumstances this may involve the 
use of note takers, provision of visual/auditory learner style information or 
in offering support via study plus tutor seminars.   

 
• Lesson observations also give support to the value of teaching and 

learning taking place; comments include: 
 

o The tutor has an excellent manner with the student 
 

o The student gained useful skills and knowledge from the lesson 
 

o A well prepared and interesting lesson 
 

o The tutor showed a considerable depth of knowledge and  
breadth of expertise, much appreciated by the student 

 
• Individually tailored programmes: ensure that students are empowered and 

are able to use their study plus sessions to support their learning. 
 
• Special Examination Arrangements coupled with learning support 

throughout the academic year resulted in 100% attendance at external 
examination sessions. 

 
• Subject achievement is one of the most valuable measures of outcome.  It 

is to be expected that students with difficulties or disabilities will under 
perform when compared to the College average, but comparison can still 
be made to College and National averages to attempt to infer the impact of 
support measures upon each student’s achievement.  This analysis has 
been carried out and a table of results is attached [see Appendix].  The 
table shows that the majority of students receiving learning support achieve 
better than the College average.  Clearly using UCAS point scores to 
measure outcome has its limitations and reduced student programmes 
because of difficulty or disability will skew the data.  Perhaps analysis by 
subject number may improve the accuracy of the analysis. 

 
AS data may also be less reliable as students are referred throughout the 
year with two major referral times in November [after the first formal review] 
and March [as examinations approach].  These referrals leave less time for 
intervention to be successful, although many students are initially seen 
because of school referrals.  These latter students tend to have the lower 
GCSE scores. 
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A level data supports this point in that the overall picture is much more 
positive with many students exceeding the College average.  It can be argued 
that this is the result of a full year of support from the learning support team. 
 
 
IMPACT ASSESSMENTS (see Appendix) 
 
One of the specific duties required under DED is to carry out disability impact 
assessments on all policies, procedures, plans and practices. 
 
Impact assessments are not usually carried out when they are already in 
place. However, the College is now required to look at the consequences of 
past decisions. These assessments should be carried out, on a rolling 
programme, over the next three years. 
 
 
 
What is a Disability Equality Impact Assessment? 
 
A disability equality assessment is a detailed, systematic analysis of the 
effects of the current or proposed policy, procedure, plan or practice to see 
whether it has or will have a differential impact on disabled people. It also 
finds out whether disability equality can be better promoted in an organisation. 
 
 
How do we carry out an impact assessment? 
 
7 Steps 
 

1. Map all policies, procedures, plans and practice 
2. Screen to determine priority 
3. Consider the evidence 
4. Assess the likely impact 
5. Explore the options and make decisions 
6. Identify monitoring process 
7. Publish your results 

 
 
See Appendix ‘Mapping organisational policies in a typical college.’ 



 
 
 
 
 
 
 

 
 

APPENDIX 1 



methods for assessing impact of
policies and practices

build on DDA4 extending process

involves mapping, prioritising,
assessing impact, recording

decisions

rolling programme over 3 year life
span of scheme

arrangements for gathering
information to measure and

evaluate progress, performance

staff-recruitment, retention, career
development-promotion, training,

competency, grievance,
disciplinary procedures

learners-educational opportunities
+ achievement-including access to

trips

The Disability Equality Scheme key
elements
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bullying and harrassment

edims
Student Services

recruitment

performance management

discipline

grievance

Human Resources

Estates

Admissions

Teaching and Learning

improvement plan

course reviews

complaints procedures

Quality

referrals

assessments

disclosure

dissemination of information

Learning Support

Impact assessments-identify
priorities-carried out over 3 year

life span of scheme

The Disability Equality Scheme
Mapping Procedures



 
 
 
 
 
 
 

 
 

APPENDIX 3 



recruitment, selection proceduresrecruitment

induction procedures

harrassment and bullying policy

staff development, performance
review processes, job descriptions

grievances

Human resources

contractor approval

procurement procedures

accommodation strategies

car parking arrangements

fire evacuation procedures

Estates

teaching and learning policy

lesson observation procedures

course approval, timetables

learning materials and resources

Curriculum planning

advice and guidance policy

tutorial practice, target setting

disciplinary procedures

learning support, attendance policy

equality and diversity policy

disclosure and confidentiality
procedures, consent forms

Student services

application and interview process

open days, college publicity, website

enrolment procedures

Marketing and admissions

course reviews, self-assessment
reports

complaints procedure

development plans

statistical information eg learner
performance, recruitment, retention,

value added

learner satisfaction surveys

Quality

Impact Assessment of policies,
procedures, plans and practice
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High Level Needs Information Sheet 
CONFIDENTIAL 

 
 
 
Name    
 
   
   
   
   
 
 
 
Difficulty or disability 
 
 
 
 
Support 
 
 
 
 
 
 
 
If you would like further information please contact Learning 
Support 
 
Mandy Charleston 
500720 
 
CONSENT 
 
I am happy for this information to be passed to my tutors by email 
and/or hard copy. 
 
Name: 
 
Signature: 
 
Date: 
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 NEW INTAKE 

                                                                                      
  
    

    

 
 
 

 
 

   NEW INTAKE LSDB 
 
Details from  

• Admissions 
• SENCOs/Schools

Subsets – summer term 
• Lift passes 
• Rooming-careful 
• Timetabling –manual 
• LSA/note-taker 

           ESOL 
  Info direct LG to    
liaise with schools, 
interview & assess as 
appropriate. 
 LG & MC to have regular     
meetings 

Further subsets – 
September 

• Lockers 
• Library- longer loans, 

dedicated seats 
• Laptops/Alphasmarts 
• Dictaphones 
• Medical  FM/FG 

        Enrolment Interviews 
 

• HLN 
• Study Plus candidates 

LSDB distribution 
 
       in September 
       as attached 

       [18 this year] 
       HLN Students 
 

• Interview 
• Info. HLN Sheets

   Senior &         
PTs for 
INDUCTION 
   (rooming etc) 
      Lift Passes 

      SCHOOL LIAISON 
 

 List of Applicants from 
Admissions, by School 
 

 Contact SENCOs – letter, 
‘phone, email, visits 

ASSISTANCE  
Induction 
 
VI HI Mobility etc 
 
Pre-teaching & medics 
 
LS team on standby in 
Reception & on 
driveway 
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Confidential 
 
Disability Equality Scheme - staff questionnaire 06 
 
 
The College is in the process of writing its Disability Equality 
Scheme. Staff, with or without disabilities, are invited to contribute 
to this document by helping to identify key areas for improvement. 
Disability, in this context, embraces a wide range of difficulties 
including visual, hearing and physical impairments, dyslexia, mental 
health difficulties and medical conditions such as diabetes, epilepsy 
and ME. Temporary difficulties, back problems, broken legs etc, are 
also included in this definition of disability. 
 

• What are the barriers in this organisation for disabled people? 
 
 
 

 
 
• Have you disclosed your disability to the College and what 

would encourage you to disclose? 
 
 
 
 
• If you have disclosed your disability what kind of support have 

you received and has it met your needs? 
 
 
 
 

• People with different impairments can experience 
fundamentally different barriers so please tell us what the 
nature of your impairment is. 

 
 

• Any other thoughts? 
 

 
 
If you would like to speak to me in confidence please ‘phone on 
500720 or email charlesa@colchsfc.ac.uk 

 
 
Mandy Charleston 
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Learning 
Support at             

            Colchester 
         Sixth Form 

College 

 
 
 
 

A Brief Outline of the Support Provided for 
Students 

with 
Learning Disabilities and Difficulties 

 
2006/07 

 
 
 
 
 
 
 
 
 
 



 

LEARNING SUPPORT 
 
The College welcomes all students with a disability or 
learning support need. 
 
 Our principal objective is to enable all students to access the 
College curriculum. In some cases this will mean making 
special provision for students. 
  
The Learning Support Team will support students and Staff by 
seeking to ensure that appropriate provision is made. This 
could include supplying staff, equipment and information on 
particular difficulties and disabilities. 
 

 
 

PROVISION 
 
Referrals 
 
Students are encouraged to self-refer. They may also be 
referred by Tutors. Forms for this purpose are available in 
Department areas and in the Staff Area on the ‘T’ Drive. 
 
Assessments 
 
The College is able to assess students internally. Our 
Assessments’ Manager, Cheryl Rich, is a full-time member of 
Staff. Her Reports provide suggestions for useful ways of 
working with students, a diagnosis of disability and 
recommendations for Special Exam Arrangements (now 
known as Access Arrangements) when appropriate. Contact 
Cheryl by email or ‘phone 500771 
 
 
 
 
 
 
 
 



 

                       
 
 
Study Plus Classes:  one-to-one   
 
These classes are open to all students and are tailored to 
meet the individual’s needs. Areas which might be covered 
include: 
 

• Essay writing 
• Exam techniques and revision skills 
• Prioritising and organising your work 
• Literacy skills 
• Research skills 
• Proof-reading 
• General guidance and support 

 
 

 
ESOL 

 
All students for whom English is a second language have the 
opportunity to take up a 1:1 and/or small group class. Please 
contact Laurette Guest by email or ‘phone 500771. 
 
 Personal Tutors will let students know when and where they 
will meet Laurette at the beginning of the Autumn term. 
 
ESOL Additional Study 
 
All students for whom English is not their first language must 
sign up for this class. These classes will form an essential 
part of your College programme. 
 
 
 

 
 
 



 

 
 
 
 

OTHER PROVISION 
 
Includes: note-takers, Learning Support Assistants, 
communicators, dictaphones, laptops, software as 
appropriate, AlphaSmarts, lift passes, large print books, 
photocopying cards. 
 
 

 
 

 
Special exam arrangements (now known as Access 
Arrangements    
 
These include: coloured exam papers, modified and /or 
enlarged exam papers, use of coloured overlays, practical 
assistants, communicators, scribes, readers, separate 
rooming, extra time, timed breaks and special seating. 
 



 

 
 
 
 
 
 
 
Wheelchair users 
 
The College has two lifts and most areas are wheelchair 
accessible. Where this is not the case classes are scheduled 
to suitable rooms. 
 
Visual Impairment 
 
There is range of provision available, including:  

 
• Laptops with’ Zoomtext’ installed. This software 

includes a screen magnifier and reader. 
• Texts can be scanned onto disk 
• Texts can be enlarged and copied onto coloured paper 
• Searches are made for large print books and audio tapes 
• Students are encouraged to come for pre-enrolment 

visits to familiarise themselves with the building 
• CCTV equipment is available. This includes a text 

magnifier and split screen facility 
• Exam papers: modified large print papers can be 

ordered 
 
 



 

 
 
 
 
 
 
 
 
Mears-Irlen syndrome  ( use of coloured overlays) 
 
Students can be tested to see if they would benefit from using 
coloured overlays, which will be provided if necessary 
 
Hearing Impairment 
 

• When required communicators are available to work 
with students.  

• Deaf Awareness training is provided for staff. 
• In-class note-takers are available.  
• Teachers of the Deaf have regular meetings with 

learners. 
• Loops are to be fitted. 

 
Dyslexia 
 
The College offers one-to one weekly Support classes which 
students with dyslexia may wish to take up. 
 
 
 



 

 
 
 
 
 
 
Study Plus Tutors: please contact by email or ‘phone 500771 
 
Gloria Brooke 
Sue Cole 
Liz Curry 
Carol Murrells 
Rosemary Salkeld 
Sarah Woodward 
 
ESOL tutors 
 
Laurette Guest:   principal tutor 
Coulla Boyce:   Skills for Life 
Anita Tuddenham:  Additional Studies 
 
 
 
 
Please contact Mandy Charleston, Head of Learning Support, 
for a confidential meeting and /or further information. 01206 
500720 email: charlesa@colchsfc.ac.uk   
 
  
 



 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 
 
 
 
 
 
 

 
 

APPENDIX 8 



Exam Results 06 
Learning Support students’ results plotted against College 
average 
GCSE 
average 
scores at 
entry 

+/- college 
average 

No of 
students 
 

Learning 
Support 
score (UCAS 
points) 

College 
average 

A Level 
students 

    

4-4.7 + 8 176.7 134.1 
4.7-5.2 + 21 251.3 172.9 
5.2-5.5 + 28 240 191.8 
5.5-5.8 + 18 319.1 228.4 
5.8-6.1 + 33 303.1 240.3 
6.1-6.4 + 19 342.5 274.7 
6.4-6.7 + 11 335 311.9 
7-7.5 + 15 420 366.5 
AS 
Students 

    

3.5-4 + 14 75 47.1 
4-4.7 - 25 60 69.2 
4.7-5.2 - 45 80.6 82.58 
5.2-5.5 + 23 109.3 105.3 
5.5-5.8 + 15 150 116.3 
5.8-6.1 + 20 151.3 138 
6.1-6.4 - 15 124 158.36 
6.4-6.7 - 22 174 184.3 
GCSE 
Students 
 

    

 +                 18 4.6               4.00   
                            
 



 
 
 
 
 

 
APPENDIX 9 



 
THE DISABILITY DISCRIMINATION ACT and the new DISABILITY EQUALITY DUTY 

(2005) 
 
 
The Disability Discrimination Act (DDA) 2005 introduces a new duty to promote 
disability equality. In brief, organisations must become pro-active agents of 
change. 
 
The new Disability Equality Duty comes into force in December 06. It 
strengthens and builds on existing legislation. 
 
KEY FACTS 
 

1. Definition of disability 
 
Disability, in this context, embraces a wide range of difficulties including visual, 
hearing and physical impairments, dyslexia, mental health difficulties and medical 
conditions such as diabetes, epilepsy, cancer and ME. Temporary difficulties, back 
problems, broken legs etc, are also included in this definition of disability. 
 
 
 

2. The Disability Equality Duty (DED) 
 
The College is required to do the following: 
 

• Eliminate unlawful discrimination and disability-related harassment 
• Promote equality of opportunity 
• Actively involve disabled people from the outset 
• Take account of disabled people’s disabilities, even when it involves 

treating disabled people more favourably than others 
• Promote positive attitudes towards disabled people 
• Encourage participation of disabled people in public life 
• Publish a Disability Equality Scheme by December 2006 
• Prepare and regularly review an action plan detailing the steps it plans to 

take to meet the new duties 
• Review, revise and publish the scheme every three years 

 
 

3. The Disability Equality Scheme (DES) 
 
The College has written a draft DES which will be published soon. Staff will be 
notified and the document made available electronically and in hard copy. 
 
Please contact Mandy Charleston if you would like any further information. 
 
1.12.06 

 




